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High School Scholastic Journalism:  
An Empowering Force in our Polarized Democracy 
The ping of my email rang in my classroom still fresh with the excitement of the 
new school year and eagerness of my second year advising scholastic journalism. 
I saw an email from a professor with the subject line, “Thought of you!” 
In my inbox sat an article from The Atlantic. “Student Journalism in the Age of 
Media Distrust: President’s Trump’s attacks on the press seem to be fueling 
young people’s interest in the profession - a phenomenon also seen at other 
turbulent times in U.S. history.” 
Staff writer for The Atlantic Adam Harris highlights how a rise in interest in 
journalism came during a time where the innovative reporting during the 
Watergate scandal created a new space for journalism that was situated in the 
same time the country witnessed a news cycle that included protests, 
assassinations, and civil rights advocates. 
A time like today. A time where the news cycle is a carousel of immigrant 
children being detained, political leaders denying sexual assault accusations, and 
states rapidly outlawing abortions.  A time where those journalism means to hold 
accountable continually attack the profession’s legitimacy. A time where public 
outcry makes itself known and journalists must report. 
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This is the time our students live in, and they pay attention, interested in situating 
themselves within that space professional journalism navigates ethically. 
As a high school journalism adviser, I see the responsibility of schools to give 
students the space to learn to navigate this time in our democracy as our utmost 
priority as educators.  
In Democracy and Education, John Dewey defines democracy as “more than a 
form of government; it is primarily a mode of associated living, a conjoint 
communicated experience” (87). He adds that democracy needs participation in 
the various facets of our communities, communication within those experiences, 
and evaluation of others’ actions to evolve the way we behave in a way that 
advances that living to a future that is continually better than the present (87, 95, 
99).  
That evolution must begin in the schools that create the democratic space Dewey 
describes. “The school cannot be a preparation for social life excepting as it 
reproduces, within itself, typical conditions of social life...The only way to 
prepare for social life is to engage in social life,” he adds in Moral Principles in 
Education (14). 
Within my classroom, that means my students must be able to engage in the 
processes we expect of them when they graduate. They must be able to work in a 
setting that allows them to problem-solve and defend those solutions to those who 
may hold more perceived power than they do. Engaging in social life also 
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includes learning to develop individual voice and agency while still listening to 
opposing views with a willingness to adapt. It means preparing them for the 
political life that surrounds them outside the school building. 
In The Political Classroom, Diana Hess and Paula McAvoy draw on Dewey’s 
democratic education saying that “schools are influenced by the broader and 
social climate...schools are, and ought to be, political sites” (3-4). They add that 
this creates a political classroom, where students learn to deliberate political 
questions that ultimately ask, “How should we live together?” (4), especially in a 
time where the political climate includes intense polarization of views.  
Again, a time like today when having courage to make voices known can create 
unintended backlash by those who think differently than ourselves. A time when 
living together feels strained.  
Meira Levinson, in No Citizen Left Behind, describes how learning to have 
empowerment within that democratic space is necessary in our schools, especially 
those that have a deficit of empowerment. She adds that currently, our students, 
especially those marginalized by their communities, experience a gap in that 
empowerment which leads to distrust, a phenomenon that Danielle Allen believes 
can be solved by learning to talk to strangers as friends and communicate in ways 
that dissolve that distrust and allow all involved to accept outcomes that fail to go 
their way. 
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Ultimately, our responsibility as educators comes to creating a space in the school 
where students learn active democratic empowerment through compromise and 
deliberation.  
These spaces exist within the scholastic journalism classroom. 
In Journalism Kids Do Better, Jack Dvorak, Larry Lain, and Tom Dickson, 
discuss how journalism advisers do the work in their classroom to perpetuate their 
conceptual ideas of students “learning to reason, learning to think, learning to 
articulate one’s view, indeed, learning to learn” (7). Some of this stems from the 
way journalism allows freedom of expression for students to feel as if they are 
“making a difference” through that expression (8). 
Journalism education also taps into how students can begin to move into that 
democratic empowerment through the high-level thinking required to put together 
a newspaper or yearbook meant for a larger audience. “The kind of inquiry, clear 
thinking, discovery, reasoning, and writing that are necessary to good journalism - 
a willingness to investigate to communicate - can be taught no more effectively in 
any other context in high school,” Dvorak, Lain, and Dickson say, adding that 
these programs teach “responsibility, teamwork, self-reliance, and thoroughness” 
(8).  
The conceptual framework of scholastic journalism naturally creates the room for 
students to develop their active democratic empowerment, especially when it is 
not bound by the pressure from the education policies that have been barreling 
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through the country since the implementation of No Child Left Behind that began 
the questioning of public schools’ validity. I have found that when journalism 
educators embrace and expand upon that inherent nature of the course, students 
leave the program with more autonomy of their own voice and community 
participation, the ability to listen to others with tolerance and understanding, and 
the skills to effectively communicate that to their communities.  
Students leave with the skills necessary to navigate and improve our increasingly 
polarized country in every sense Dewey, Levinson, Allen, Hess and McAvoy 
described. 
I have the privilege of witnessing the power of scholastic journalism to allow 
students find their empowerment through their classroom interactions and through 
recent surveys and interviews with not only my students but also parents and 
teachers of these students. 
For the past five years, I have dedicated most of my time to my work at an urban 
school in the midwest - three years teaching English and creative writing and the 
two years teaching introduction to journalism and advising the school newspaper, 
yearbook, and digital journalism courses.  
According to the research reports conducted by my district, my school is 
primarily African American (43.6%), followed by Caucasian (32.2%), Hispanic 
(14%), Multiracial (6.2%), Asian (2.8%), American Indian (1%), and Pacific 
Islander (0.1%).  My district pulled the demographics of all of my classes in the 
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2019 spring semester, and the percentages were similar. Within my entire 
journalism program – Journalism 1-2, H Journalism 1-2, Digital Journalism, 
Yearbook and H Advanced Newspaper –  the program as a whole looks similar to 
the school, with 42.42% being African American, 37.12% being Caucasian, 
9.09% multiracial, 7.58% Hispanic, 3% Asian, and 0.76% American Indian.  
While these demographics represent the entire program, they do not acknowledge 
the disparities that exist between the “honors” and “academic” courses. For 
example, the data above does not address that my honors newspaper class has 
50% Caucasian students and 34.62% African American students, and my 
yearbook class, which is not honors, has 68.18% African American students and 
27.27% percent Caucasian students. It does, however, highlight that the 
journalism program in my building has become a pluralistic society where 
students are required to engage in those democratic deliberations with people 
represented throughout the school. 
That is where I feel the strongest responsibility as their teacher to ensure this class 
offers them a chance to experience a democratic space. My journalism students 
begin in an introductory level journalism class that covers the laws and ethics, 
various modes of writing and design, and necessary interviewing skills required 
by professional journalists. Following that, students can apply to advance to the 
classes to create school publications - newspaper, yearbook, and digital 
journalism. In those advanced classes, students are named the editors and they are 
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responsible for all decisions for the publication with the teacher becoming the 
adviser to guide them in the decision-making.  
I never have final say in these advanced classes, but rather offer the legal and 
ethical advice they may not consider, but the foundation I lay with them in the 
introductory class gives me the confidence that they will make informed decisions 
for the good of the publication. 
Scholastic journalism does, however, face problems with censorship due to prior 
review and prior restraint - when administrators can read and eliminate student 
work prior to publication -  that can hinder some of that ability for students to 
develop that democratic empowerment.  
Overwhelmingly, I see the way students become more tolerant, empowered 
people through the work they choose to do in these publications. 
In a school with a population of mostly black students, my student journalists 
noticed that Black History Month was not highlighted enough in the school. 
Another student wanted to address the question of who could use certain 
derogatory terms. One knew students who feared deportation. Another saw too 
much trash in the streets of of their community and too many clothes creating 
environmental damage. More saw activism among their fellow students. They 
witnessed violence and stereotypes every week. 
So they wrote about it. 
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They published what they found in a newspaper, online and in the yearbook as 
part of these student-led courses that took place within the context of their regular 
school day. Stories about petitions for plastic bag bans in the city, about 
desensitization to violence after another mass shooting, about who should say the 
n-word, about local barbers vital to the culture of a community ran next to 
monthly beats on robotics competitions and new coaches working at the school.  
Every day, I witness the way students engage in the social life created within the 
classroom. When students walk into the journalism lab, they should know that this 
is an open space from the first unit where we learn the laws and ethics affecting 
student journalists. They continually learn what it means to live together in this 
community.  
My introduction to journalism students begin the year learning about copyright 
laws, invasion of privacy, libel and finish the semester by putting it into practice 
with the different styles of journalistic writing. The semester ends with analyzing 
landmark Supreme Court student expression cases – Tinker vs. Des Moines and 
Hazelwood vs. Kuhlmeier – where they learn about prior review and prior 
restraint alongside their First Amendment rights within school. 
As the cold December winds pushed outside last year, I watched students then 
engage in a mock committee hearing for a recent bill in the state legislature that 
would directly affect them as student journalists, especially in terms of prior 
review. Then, it all came to reality when some newspaper students requested a 
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class trip to the State Capitol building to witness the actual committee hearing for 
that same bill, which some of them were able to do. 
Those students did not only meet the woman from the Hazelwood vs. Kuhlmeier 
case, but they also streamed the remainder of the committee hearing on the way 
home when we had to leave early. While I drove the large white van with bright 
yellow “School Students” plastered on the back, I heard 16- and 17-year-old 
journalists defend their beliefs to each other and pull in examples that could 
support or counter what the senators asked each person testifying in support and 
opposition to the bill as my students listened intently to testimony given by 
advisers, students and local leaders. After that day, they gave me updates on not 
only that bill but any other bill they thought directly impacted them or me in 
education. Learning these laws that affect them developed in them a passion 
unmatched by many of their peers because they witnessed people - even their 
peers - actively engaged in democratic processes Dewey describes and the 
empowerment Levinson says people need.    
A passion that derived from the first week of their introduction to journalism class 
that made them not only aware of their rights but also how that impacted them. A 
passion that developed confidence in their voice in the state. A confidence within 
themselves because they were given a chance to be active participants in their 
government and not only students in the classroom.  
Moments like this abound in my journalists because of the space we create 
together. During the second unit, when students learn to interview each other and 
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find the heart of another person’s story, students have told me that they never 
really understood a classmate until that day and that they appreciated that person 
more. This transfers directly into their next step when they begin interviewing 
more people outside the classroom, and they realize the importance of listening to 
others’ stories.  
One student said, “I think everybody has some story to tell,” adding, “I like 
hearing that my stories are making some kind of difference.” 
This student, a features writer for the school newspaper, shared that finding 
stories that mattered to her readers was most important to her. She always looks 
for stories that are relatable or shared a side others had not considered, whether it 
was about concussions or the food pantry at the school. 
And those stories did make a difference. She shared that the food pantry story 
made it into the Parent-Teacher-Student Organization’s newsletter and that 
readers had commented online about donating to the pantry.  
Another student, an in-depth writer for the school newspaper, said, “I think being 
able to interview people that you don’t know and that are powerful in society … if 
you do it successfully it gives you a boost of confidence in yourself so then you’re 
like oh if I can do that even though they’re just like me then I can talk to anyone. 
My small talk skills have gone up drastically.”  
Those small talk skills my student developed feel integral to the idea of political 
friendship Allen defines, especially during this polarization in our country. Allen 
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says, “Political friendship begins from this recognition about what we share with 
the people who live around us in the same polity. It moves from this recognition 
of a shared horizon of experience not to a blind trust in one’s fellow citizens but 
rather to a second recognition that a core citizenly responsibility is to prove 
oneself trustworthy to fellow citizens that we are better able to ensure that we all 
breathe healthy air” (xxii).  
Through these journalism courses, students learn about their community, their 
place in that community, and the needs of that community through the direct 
questioning we do in the room and the way they must accurately report a story to 
build trust in the community. Not only do they read the news regularly, but they 
have to discuss that news both as a consumer and as a journalist. They have to 
map their communities as they know them and how they are learning about them. 
They end the year with an in-depth story about a topic they believe is directly 
affecting their community. Whether it was the relevant stories that matter to the 
community students choose to tell or the moment that a student told me they were 
just going to call a state senator to get the information they needed for a story, I 
am always in awe of the way my students not only care about those on which they 
report, but also in their confidence to tell these stories right. This is all in an 
introductory class before they start creating publications for the school.  
But because it is real, it matters to them.  
I see this in the way it transfers to their next step in the journalism program. Every 
month in newspaper class, the students sit together with their individual sections 
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and determine what stories their community needs that month. I have heard 
conversations from how to handle national news, such as the Bret Kavanaugh 
trials, in a way that matters to their local community, how to create special 
editions about Black History Month that are representative of their own school 
community, or how to implement a newsmagazine style of publication because 
that style matches the needs of the students more.  
My features writer previously mentioned said, “I probably wouldn’t say this my 
freshman year, but I think, especially moving on and being a bigger part of 
newspaper, I think that we as a staff have a say, especially when sometimes, …  
where we hadn’t gone to administration yet but we could come together to figure 
out what we wanted to say before it went to everyone else. I like the fact that we 
as a staff are like one unit most of the time and that we can push for things and 
with our stories we can advocate for different important issues and we can tell our 
side, we can make a stance without being biased.” 
This student highlights how the students have learned to deliberate together and 
determine decisions together in a way that should be emulated in social life. Hess 
and McAvoy say that “…deliberative principles can transform individuals, as 
these values can promote more productive classrooms, friendships, families, 
workplaces, and community organizations and can also shape how young people 
evaluate what is appropriate behavior in the public sphere. At the same time, 
school policies and practices can exacerbate social inequality and transmit the 
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worst behaviors of polarization. Being able to think through these possible pitfalls 
is an important part of teaching within the political classroom” (9). 
To me, that sounds like autonomy and empowerment in its truest form.  
The same happens in digital journalism where a student discovered the English as 
a Second Language students’ classroom was in the basement, so she created a 
short documentary telling those kids’ stories. It happens again, in the yearbook 
classroom, when conversations about what it means to represent the school fairly 
and accurately happen, even down to the small design elements and colors chosen 
for that book. These small decisions show students’ deep consideration of who is 
represented in their building and who is not, which is integral to developing not 
only their own empowerment, but also the empowerment and trust of the student 
body.  
To learn about the way their journalism courses have affected my students, I 
wanted to talk with them and give them a chance to share their opinion through 
surveys and interviews. Due to time and permission constraints for research in a 
school with students, I could only work with those who obtained parental consent 
and am lacking the diversity in participants that represent the diversity of my 
classroom, but their experiences show me how these courses have affected a 
handful of students.  
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Overwhelmingly students mentioned in a survey that the most important way 
journalism has impacted them was with their confidence and understanding of 
others along with their ability to write effectively.  
A student in my newspaper class said, “I think journalism has impacted my 
personality the most. Prior to journalism, I never would have seen myself going 
out and interviewing strangers and becoming online editor.”  
In another survey, a yearbook student said, “I feel like I have become more 
accepting and appreciative of everything around me.”  
Another newspaper student said, “It has made me a better writer and more 
creative.”  
I believe many of my students have a natural inclination toward the desire to learn 
about others and grow themselves, which creates that interest in journalism class 
and in moving further in the journalism program, but I have heard how journalism 
has impacted them specifically, as journalists and as people. 
My features writer mentioned how these journalism courses have affected her 
leadership and her agency within the staff and outside the classroom. 
She said, “Being in newspaper has made me want to read the news more and now 
like I’m being more involved in political stuff …. There are these political things 
I’m starting to involve myself in more at least have more opinions on things 
because I am more involved in the news.” 
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My in-depth writer said that it makes her “feel more confident in voicing my 
opinion,” and that it has also inspired her to dig more into her political awareness. 
“I think journalism has helped me investigate into different things and like going 
on in our world so I can inform people and be a better citizen but sometimes I 
investigate too much and get sad so I have to take a step back,” she said, adding 
that she did this deep investigation with her plastic bags story because she wanted 
to learn more about it and then was able to talk to her family about that issue by 
presenting facts within her conversation.  
Journalism students are not the only ones to recognize the way that engaging in 
this coursework affected them and their development in confidence and tolerance. 
English teachers in the building and parents also provided insight through surveys 
about the work they see happening from their journalism students.  
An honors sophomore English and academic junior English teacher said, “Many 
themes in English discussion are often relevant to issues in journalism and can 
inspire topics.”  
In that same vein, an honors freshman English and senior AP Literature teacher 
said the way journalism students participate in classroom discussions based 
around those relevant issues in English has impacted her room, saying,  
“We had specific discussions in class that I remember: 
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One was about censorship because we were talking about the “literary canon,” so 
students, specifically journalism student(sic), spoke up about how we only hear 
from certain groups, which opened the conversation about adults choosing the 
things we read, watch, listen to and should this be the system. It was a great 
debate. 
The second discussion was similar in nature. We were discussing absent 
narratives, or unheard voices in history as it relates to literature. A journalism 
student spoke about an article he’d written about this very topic. He discussed 
how history classes should separate history by culture that ALL cultures should be 
discussed as part of American History or World history because we/they were 
apart of that time. This point brought up the discussion of why we have specific 
history months/classes and how we can better reconstruct curriculum to be 
inclusive and about all peoples, not just the power group.”  
Another English teacher, who teaches both academic English and AP Language 
and Composition juniors, noted how specific students who happen to be 
journalism students also engage in the classroom, such as the student who can 
“ask for clarification or prompt students to expand on her ideas. She wanted to 
deepen her understanding of their perspectives and validate and encourage others 
to speak up in class.” She also mentioned a student who “used journalism to 
create awareness of issues that personally impact her. For example, her passion 
project in AP was a video about issues black women face in society.” Another 
journalism student who hopes to be a future politician was “constantly 
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researching information about the world around him and make it his priority to 
fact check and evaluate sources for credibility.”  
That same teacher said that, “overall, journalism students are some of the 
strongest member of my class. Here are some common characteristics they share: 
○       Thorough research skills 
○       Ability to support claims with evidence 
○       Willingness to participate in classroom discussions 
○       Strong public speaking skills (speeches, presentations, and 
discussions) 
○       Clear written expression (ideas, content, and organization) 
○       Desire to do well academically.”  
Through surveys, parents added a layer to the conversation of how some of my 
students engage in the world outside the school walls.  
One said, “Journalism has helped [her] build confidence in herself as a person and 
as a writer. She has taken on positions that show leadership.”  
Another said, “[She] has a passion for justice and the underserved. She lives her 
life with purpose and gives a voice to those who may not have found theirs quite 
yet.” This parent added that this student’s “confidence and drive has improved 
since being involved in journalism. She strives to improve herself as a result.”  
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All of these comments bring me back to Dewey’s vision of how education can 
emulate democracy and how we can ultimately lead students to that empowered 
autonomy. 
He discusses how this idea of democratic education “depends upon men 
consciously striving to educate their successors not for the existing state of affairs 
but so as to make possible a future better humanity” (Democracy and Education 
95). 
To move to a better humanity in the future, students must understand the current 
state of affairs to better move beyond it and avoid remaining stagnant. Scholastic 
journalism urges students to not only know the current state of affairs but 
communicate that to others in a way that informs others to be better. These 
courses are steeped in knowing the news and learning to read it and report it 
objectively, which is the best way to understand it and form their own opinions on 
it.  
This compassionate, independent, critical thinking is what we want from students 
and what many believe students cannot achieve or required curriculum is 
inhibiting in many of our classrooms held to stringent standards developed by 
people who are not current educators. 
Hess and McAvoy argue, “If we care about political stability, democratic 
legitimacy, and civic equality, then we must care about what is taught and what is 
learned in these schools – not just for the students’ sakes but for our own” (51).  
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The work being done in scholastic journalism classrooms reaches Hess and 
McAvoy’s goal, but I worry about the students who will continue to exist in the 
empowerment gap when they are not welcomed into classrooms that give them 
the space to develop an active voice in democratic political deliberation. It is our 
responsibility to ensure what happens in the scholastic journalism classroom 
happens in all classrooms.  
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Introduction 
 
As a former English teacher – now high school journalism – adviser, I have had to 
teach within the constraints of district- and state-mandated curriculum and tests. 
Have students write a research paper on a given topic every year they take an 
English credit. Moderate predictive tests two to three times a year during 
freshman and sophomore year. Prepare for the ACT sophomore and junior year. 
Implement new textbooks that veer away from works of literature and focus more 
on nonfiction texts. Those requirements often limited my ability to achieve the 
kind of thinking and voice development with which I wanted my students to 
leave. High school journalism courses in my district, on the other hand, do not fall 
within these guidelines in terms of curriculum. We have specific standards, but 
those were designed by current advisers in the district. Now, I have more freedom 
– within limits of the First Amendment infringements schools can have on 
students in certain states - I have more space to help student build more 
democratic empowerment. Because of that space, I believe it is imperative that I 
take advantage of creating more opportunities in courses to engage in democratic 
life in my classroom that leads to that empowerment in our students. Students 
need more opportunities to have their voice heard and to hear others’ voices to 
build the tolerance and understanding necessary within that political 
empowerment.  
 
In this piece, I intend to set up ways to make this happen in each of my courses in 
the upcoming year along. The work below consists of project plans with handouts 
along with proposals to local organizations to create more space for even more 
public writing and engagement within the community.  
 
Much of the pre-existing democratic work comes from the public writing and 
autonomy that comes with the advanced publication courses. My publication 
students already enjoy the privilege of working within the public sphere. Their 
work travels beyond my singular classroom to students, teachers, administrators, 
district employees, parents, and community members and organization. Much of 
what they do already encompasses the push for public writing, but my digital 
journalism and introduction to journalism courses lack the foundation in the 
building to have the autonomy that comes with the newspaper and yearbook 
classes. The Journalism 1-2 course is run in a much more traditional sense, where 
I lecture and create all of the learning activities, so people do not expect the same 
level of work out of these classes that they expect in the publications courses. On 
the other hand, while digital journalism is a publications class, it was just adopted 
within the past year, which means these students are not recognized outside the 
classroom as the news of the building in the same way the newspaper and 
yearbook students are viewed. The yearbook class, however, does lack some of 
the empowerment that the newspaper courses enjoy.  
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The curriculum in this piece represents projects that improve the democratic 
political empowerment that journalism courses should achieve that I intend to 
implement into the Journalism 1-2, Digital Journalism, and Yearbook courses.  
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Journalism 1-2 
Background of the Course 
The Journalism 1-2 course is a survey course covering the fundamentals of the 
multifaceted field of journalism. It is available to all students, often many will 
receive recommendations from their English teachers. Freshmen must be 
recommended by their English teacher in middle school and receive an Honors 
credit for the course, while sophomores through seniors take it for academic 
credit. This course is a prerequisite for the school publication courses: Yearbook, 
Digital Journalism, and Honors Advanced Newspaper.  
Journalism 1-2 Units 
·       Law and Ethics 
·       Newsgathering and Interviewing 
·       Newswriting 
·       Feature Writing 
·       Basic Photojournalism 
·       Opinion Writing 
·       Entertainment Writing 
·       Layout and Design 
·       Sports Writing 
·       In-depth reporting 
 Projects Rationale: 
In Young People and the Future of News, Lynn Schoefield Clark and Regina 
Marchi say that “youth, in particular, have a complicated relationship with public 
spaces” (115). Not all of my students leave my classroom wanting to continue in 
the journalism track. Even fewer leave the later tracks pursuing journalism as a 
career. The goal of these courses is not to necessarily to make more journalists but 
rather to help students become more comfortable within those public spaces as 
citizens who are confident and competent in reading the world around them. 
Journalism 1-2 and Honors Journalism 1-2 need to be that space. 
 
In her book No Citizen Left Behind, Meira Levinson discusses how rather than 
achievement gaps, we are experiencing civic engagement gaps in education. One 
way to help students close that gap, she says, is to create an “open classroom 
climate” (194). She says, “Students need to experience their thoughts and 
opinions being treated as relevant rather than as beside the point, as worthy of 
careful discussion and examination - including being worthy of serious 
disagreement and challenge - rather than as pesky, inappropriate distractions from 
or even intrusions upon real “learning”” (194), adding that often, these 
discussions, even if part of the curriculum, feels inauthentic (195).  
 
Especially with the current events happening and the news cycle constantly 
bombarding us, discussions about those moments naturally become part of my 
introductory courses, but it is often when we are not working on an assignment 
for the course. To ensure my course maintains its democratic nature and achieves 
its ultimate goal, I need to build in more time and space for these discussions to 
occur regularly without losing time to learn the fundamental writing and design 
skills necessary to be successful in the advanced tracks.  
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In the same vein of striving for more authenticity in discussion, creating more 
opportunities for students in Journalism 1-2 to have their work publicly displayed 
also offers them more opportunities to be more engaged civically.  
 
Overview of projects  
Project 1: Practice Authentic Writing before it goes public  
Create more opportunities for students to report authentically within a space that 
students welcome mistakes to better learn how to accurately and ethically report 
on others before they enter the realm of school publications. These projects act as 
formative grades throughout the first semester to build into the summative 
assignments that will become public pieces of writing. 
1. Create more mock reporting opportunities that gets them out of the room 
1. Scavenger hunt to determine accuracy 
i. Students will be given a tip of a breaking news story 
through a video shot with the security cameras that shows 
up in the classroom. The video will not include audio. It 
will involve a confrontation between two teachers. After 
viewing the primary evidence of the video, students will 
work in teams of three or four and not only go to the 
teachers involved but also other sources we brainstorm as a 
class. Teachers will have specific facts they must give, but 
they will also include their own biases as actual sources 
would during reporting for the newspaper. Students will 
have 30 minutes to conduct interviews and gather 
information to determine the true, accurate story of what 
happened in the video. 
ii. When the small groups return, they must comb through 
their notes they took during the information gathering stage 
of the scavenger hunt. Students will only have 15 minutes 
to look through their facts and must take another 15 
minutes to write a news brief on the situation, including 
accurate facts and quotes from their sources. They must 
also include at least three sources in their brief.  
iii. For the final part of class, students will share their news 
briefs, and we will determine which story was most 
accurate and fair based on the predetermined facts of the 
story. We will end the discussion in reflection. First, 
students will write two journalism paragraphs explaining 
what they found most important in newsgathering and 
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reporting and what they found most difficult in the process. 
After having time to write their own personal reflection, we 
will share their ideas in a class discussion and determine 
the ethical principles together of reporting on issues under a 
strict deadline, especially involving public figures, which 
teachers would be in our school building.  
2. Write news stories on mock simulations in other classrooms as if 
we are reporters in the mock setting itself.  
i. In August, I will reach out to teachers who conduct mock 
simulations in their classrooms, such as English teachers 
who put characters on trial or social studies teachers who 
do mock legislative hearings in their classrooms. This will 
also include classrooms that do simulations or experiments, 
such as science and engineering classes that create products 
that must work, such as synthetic arms and battery-powered 
cars. It will also include any classes doing project-based 
learning or having speakers attend their rooms. After 
compiling a list of these activities in other classrooms, I 
will assign each Journalism 1 student to an event to cover 
as a journalist. They will attend the class during the 
simulation, take notes, and interview students. Following 
the simulation, students will write a news brief on the 
event. This will take place during first semester before they 
receive beat assignments second semester, a monthly 
assignment that requires them to cover the same group to 
keep their fingers on the heartbeat of the school and 
continue to develop story ideas.  
2. Journalistic writing marathon to determine story ideas  
1. Double-entry diaries to determine story ideas 
i. This activity requires students to engage in not only intense 
observation but also acknowledgment of biases to avoid 
editorializing in their newswriting. It also helps them 
determine what could become a story based in observing 
their community. 
1. During the class period, students will spend 30 
minutes going to different locations in the school 
building, including the library, MPC (multipurpose 
center/gym), the Haddix Center, the hallways, the 
GRC (guidance resource center), and the music 
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wing. Students will have five minutes in each space, 
and during that time, they must complete the 
observational double-entry diary. These diaries are 
T-charts, with the left side equaling their strict 
observations without any commentary and the right 
side equaling their commentary on the observation 
and a possible story idea that can exist within that 
observation.  
2. After the 30 minutes, students will return and share 
their observations with different groups in a jigsaw 
method. After discussing their ideas, each student 
will determine one news story to explore, which is 
their summative newswriting assignment.  
 Project 2: Public Writing 
Turn each major piece of writing in the first semester into public works inside and 
outside the classroom. All works voted as the strongest pieces will be displayed in 
the classroom. 
Semester 1 
1.     Interview Final due September 13/14 – 
a.     Students will pair up with another student in their class and 
record themselves interviewing the classmate. They will turn their 
full recording in to be graded but will also use app-based editing 
software to make a one to two-minute video of their classmate, 
highlighting the soundbites that equate to the golden nugget of the 
story. 
  i.  To make it public -  Videos will be played for the 
class in a gallery walk setting. The students can decide if 
they would like to send the video to the digital journalism 
class to create a compilation video that would be published 
on the journalism website. 
2.     Feature Writing Final due October 3/4 – 
a.  Students write a 500-word feature story on a teacher in the 
building after interviewing the teacher in small groups 
 i.  To make it public -  Students will compile all 
stories about a specific teacher and choose their favorite 
about that teacher. The group who interview the teacher 
will deliver the compilation of stories to that teacher during 
homeroom and they will read the story about that teacher to 
the students in the homeroom. If it fits with the yearbook 
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theme, students can also submit their stories to the 
yearbook staff to consider as part of the annual publication. 
3.     Newswriting Final due October 30/31 
a.  After conducting a writing marathon of the building taking 
observational notes of the school, students will choose one story 
and write a 350-word story in the newswriting style and utilizing at 
least three sources 
   i.  To make it public – Students will be divided into 
small groups and will choose one story from the group that 
is strongest that can be sent to the school newspaper. The 
newspaper staff will determine if any of the stories should 
be run in the current issue of the paper or on the school 
newspaper’s website. 
4.     Basic Photojournalism Final due November 25/26 – 
a.     Students create a photo essay of their community, capturing 
10 different moments, writing captions for each, and headlining the 
entire piece 
i.  To make it public – Students will have a gallery 
walk of their final work. The class will vote on their 
favorite work based on journalistic excellence and the 
winning photo essay will be posted on the school 
newspaper’s website. 
Project 3: News Analysis  
Develop a stronger sense of bias in news reporting while developing more 
knowledge of current events and engaging in more authentic deliberation of both 
the current issues and how to cover them ethically as reporters. 
1. Owning News  
a. Students will be assigned a week, and each Friday, we will 
dedicate time to reading news articles on issues found by students. 
Students will find at least three news sources reporting on the same 
event and present those to the class. On the Canvas discussion 
board, they will post the three article URLs and an excerpt from 
each article. As a class, we will discuss the biases we see between 
the news sources, our beliefs after reading the articles, and how to 
cover this objectively in our own publications.  
Materials: 
1. Scavenger Hunt Handout………………………..………………...……..page 31 
2. Mock Simulation Handout...……………………..………….…………..page 34 
3. Journalistic Double-Entry Diary T-Chart……..……………………..…..page 35 
4. Owning News Handout………………………..………………….……..page 37  
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Newswriting Scavenger Hunt 
 
You just got a lead on a breaking news story and only have 45 minutes to cover it 
before you go to print!  
 
You’ve been placed in your dream newswriting team. 
Team name 
________________________________________________________________ 
 
List your teammates here: 
 
Team Member #1 
_____________________________________________________________ 
Team Member #2 
_____________________________________________________________ 
Team Member #3 
_____________________________________________________________ 
Team Member #4 
_____________________________________________________________ 
Team Member #5 
_____________________________________________________________ 
 
STEP 1: Determine your sources! 
We have brainstormed the sources we have to consider to tell this story right. 
Write these down in your group’s assigned order. You will interview these people 
in this order to make sure you don’t run into other news groups that might get in 
your way of getting the scoop. 
 
Source #1 
_____________________________________________________________ 
Source #2 
_____________________________________________________________ 
Source 
#3_____________________________________________________________ 
Source 
#4_____________________________________________________________ 
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STEP 2: Prepare! 
Answer these questions before you go on your newsgathering adventure. 
What do we already know?  
 
 
 
 
 
 
What do we need to know? (Write your interview questions here) 
 
 
 
 
 
 
STEP 3: Gather information! 
When Schmidt announces your scavenger hunt has begun, you will have 30 
minutes to gather all of the information you need to report on this story. Take 
your reporter’s notebooks and go! 
 
STEP 4: Determine your necessary facts  
Now that you have all of your interview completed, with your group, determine 
the facts you have to include and what seems inaccurate. List the facts you in the 
space below: 
Fact #1:___________________________________________________________ 
Fact #2:___________________________________________________________ 
Fact #3:___________________________________________________________ 
Fact #4:___________________________________________________________ 
Fact #5:___________________________________________________________ 
Fact #6:___________________________________________________________ 
Fact #7:___________________________________________________________ 
Fact #8:___________________________________________________________ 
Fact #9:___________________________________________________________ 
Fact #10:__________________________________________________________ 
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STEP 5: WRITE!! 
You are under a strict deadline and only have 15 minutes to write your news brief 
before you story goes to print. With your group, write a news story in our 
newswriting style. You can use the outline below and submit your 
newswriting story in the assignment on Canvas. You must consider the 
inverted pyramid style of writing with at least 6 facts, include quotations, and use 
at least three sources (the video can count as one). 
 
HEADLINE: 
__________________________________________________________________ 
 
Lead and nutgraph 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
 
 
 
  
Fact #______ 
Quote: 
Quote: 
Quote: 
Quote: 
Quote: 
Quote: 
Fact #______ 
Fact #______ 
Fact #______ 
Fact #______ 
Fact #______ 
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Name __________________________________________ Date _____________ 
Mock Simulation Coverage  
 
You have been assigned a class to cover as they do a mock simulation, project, 
lab, or presentation. You will attend that class during the time provided and write 
a 100-word news brief on your experience.  
 
EVENT___________________________________________________________ 
DATE____________________________________________________________ 
TIME____________________________________________________________ 
PLACE___________________________________________________________ 
 
BE SURE TO PREPARE: 
Answer these questions before you go to your event. 
What do I know?  
 
 
 
 
What do I need to know? 
 
 
 
 
Who can I talk to about this? 
 
 
 
 
Who should I be sure to interview? 
 
 
 
 
 
When you attend your event, be sure you take your reporter’s notebook and 
take notes throughout the event. Remember, to get good coverage of an event, 
you have to immerse yourself in the event without getting in the way of the event.  
 
Your 100-word newswriting brief is due the class period following the event (ex. 
If your event was Tuesday, it will be due Thursday at the beginning of class). 
Post it into Canvas to be graded using the newswriting rubric.  
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Name ________________________________________ Date _____________ 
Journalistic Double-Entry Diary 
Use the T-Chart below to take observational notes to determine story ideas within 
our communities. You can also recreate this yourself in your reporter’s notebook. 
 
Example: 
PLACE: Journalism Lab 
Observations Commentary 
Map on the far wall with pictures of 
students in different cities with the 
title, “Where can Journalism Take 
You?” above it 
Students must like to/get to travel with 
this class and the teacher must take 
them 
Not many classes get to travel this 
much and some students cannot afford 
to travel 
Story Ideas: feature on a student who travels for school; news story on one of 
the trips the program or another program has taken; in-depth look at the cost 
of traveling and who gets to travel our school 
  
YOUR TURN: 
 
PLACE:  
Observations Commentary 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Story Ideas: 
 
 
 
 
 
36 
PLACE:  
Observations Commentary 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Story Ideas: 
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Name _________________________________________ Date _____________ 
Owning News Assignment 
We can’t report the news unless we read the news, analyze the news, and come to 
terms with the news. That’s the only way we can own the news, which is what 
you will be doing this semester.  
 
In our attempts to work toward total objectivity – tough goal, I know – we will be 
reading the news each week and analyzing it to see how it lives up to our code of 
ethics as journalists.  
 
What will this look like? 
1. You will be assigned a week (don’t worry, it will be as fair as possible), and on 
the final day of that week, you will find a current event that you believe the class 
should know. 
 
2.Find three news articles from different, legitimate news sources that all report 
on the same event. 
 
3. Copy and paste the URL for each news organization’s article into the class 
Owning News discussion board on Canvas.  
 
4.Underneath each URL, you will pull an excerpt (at least 2-3 journalism 
paragraphs) from each article that highlights the reporting done in the article.  
 
5. During class, we will read your excerpts and skim your articles, looking for any 
similarities and differences between the three articles.  
 
6. After your class engages with your articles, you will lead the class in a 
discussion.  
 
****Save this sheet and fill out the bottom to help you**** 
 
Date I present: 
_____________________________________________________________ 
Event I want to cover: 
_____________________________________________________________ 
News Source #1: 
_____________________________________________________________ 
News Source #2: 
_____________________________________________________________ 
News Source #3: 
_____________________________________________________________ 
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Similarities I notice between the three articles: 
____________________________________ 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
______________________________ 
Differences I notice between the three articles: 
____________________________________ 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
______________________________ 
Talking points I want to be sure to discuss with my classmates:  
1.  
2.  
3.  
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Digital Journalism 
Background on the course 
Digital journalism was a new course implemented into the journalism courses 
across the district within the last two years, and the first year at the high school 
was the 2018-2019 year. Journalism 1-2 is a prerequisite for the course, and 
students will have the foundations of newswriting, design, and journalism law and 
ethics. During this course, students learn the fundamentals of broadcast and radio 
publications, making videos and podcasts. Last year, students created short 
broadcasts about school events alongside longer projects in the form of 
documentaries or long-form podcasts such as This American Life on NPR. 
 
Projects Rationale: 
This year, to build more opportunities and determine clearer goals within the 
digital journalism class, I am proposing two major semester projects that allow 
students to create more partnerships and tell stories in new, digital ways that also 
allows them more exposure to publishing within the public. These projects 
include partnerships with an elementary school and local media organizations. 
 
The nature of this course has students’ works published for various audiences to 
read on strict deadlines. Too often, however, my students avoid writing stories 
that answer their most difficult questions due to the short, rigid deadlines that 
exist in these classes and can impact their grades and likelihood to be published. 
They have questions about their society that cannot always be answered in a 
monthly production schedule, much like the professional news cycle. Because of 
this and the push for more public writing, I would like to create more space for 
enterprise stories that are sent to professional news outlets to exist in my 
publications courses.  
 
Mathieu quotes Dewey as saying, “writing is a social act performed through a 
complex interaction of writer, audience, subject and language” (9). My students 
already consider their audiences of  our school, but I would like to expand this 
beyond school to have their inquiry and reporting reach audiences in the 
community, too.  
 
Part of this work will also bring more validity to these programs that exist in our 
schools and the work my students are doing. During interviews, two of my 
students discussed their opinions on the current state of professional news.  
 
One student who is on newspaper and plans to take digital journalism said, “I 
think different news sources tend to be more biased and also I catch some 
journalists using biased language and it’s just like come on guys you can do better 
than that, but then also I like the direction it’s going in with documentaries and 
stuff because I think that includes a lot wider range of people because not 
everyone likes to read.” 
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Another student on my newspaper staff said, “I think there is bias in everything. 
It’s really hard. We’re all human and there’s humans writing these stories, so 
there’s going to be bias, but it’s almost frustrating. … I think it’s almost 
frustrating because we work so hard to make sure our stuff is unbiased, as 
unbiased as we can get it, and we go over all of the edits to make sure you’re 
taking out your own personal views, and then I see stuff on the news where it’s 
completely one-sided or they don’t get the other person’s point of view and I’m 
like well that’s not fair because that puts a bad rap on news. And when we’re 
working so hard to try to do the things they aren’t doing.”  
 
If these proposed projects are adopted, the investigative projects students will help 
students’ work into the public sphere more and highlight the legitimate news work 
they are doing beyond just their school.  
 
SEMESTER 1 
Project 1: Class community audio or visual projects 
After spending a quarter creating smaller videos and podcasts over school-wide 
events and practicing fundamentals of each medium, the class will determine in-
depth digital coverage they would like to tell about education in their community. 
This is a chance to build more mastery of either audio or visual storytelling. These 
projects can be completed individually or with partners.  
  
For this project, the adviser will work with educators at an elementary school that 
feeds into a middle school that feeds into our high school and is within walking 
distance from the school. The goal is to find an elementary class and have the 
digital journalism students work with these students about their First Amendment 
rights and learn. From these conversations, teams will determine the stories worth 
telling and begin developing stories that have elementary students act as sources 
and allow the elementary students to do a project that fits their needs, too . As 
supplementary reading, third grade teachers can read a children’s book that 
discusses a founder of a local newspaper who worked through discriminatory 
hiring practices and inspires a young boy to do the same. 
 
This will be the major project of the semester for my students and they will finish 
their projects and post them on the website along with having a presentation held 
at the high school. If the elementary school cannot participate, it will change the 
potential timelines as it would require different modes of transportation. 
 
Materials: 
1. Proposal to elementary Teachers….……………………………….……page 42 
2. Partnership Timeline……………………………………….…………...page 43 
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3. Elementary Student Media Release….……………………………..…..page 44 
4. Project Handout for Digital Journalism Course……………….………..page 45 
5. Partnership Deadline Proposals for DJ Students………………..……...page 46 
6. Partnership Outline and Planning…………………………………...….page 47 
7. Project Storyboard…………..……………….………….……………....page 48 
8. Project Script………………………………….…………………………page 49 
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Email to Elementary School 
Dear Third Grade Teachers,  
 
I am the journalism adviser at the high school up the road, and I am contacting 
you to discuss a possible partnership between your class and my digital 
journalism class. This class creates videos and podcasts in both spot news 
coverage and long-form journalism in documentary or podcast forms after passing 
an introductory class that focuses on fundamentals and the laws and ethics of 
journalism and student expression. They have strong passions about helping 
others find their voices and telling stories that matter.  
 
In your curriculum guide, a supplemental reading for the social studies curriculum 
included a children’s book that explores a cofounder of the local community 
paper, and her role protesting discriminatory hiring practices in the community. In 
this partnership, I envision our students working together after reading this book 
to have discussions about the power of our voices and the role journalism plays in 
becoming a voice for others.  
 
The end product for my students would include a short documentary or extended 
podcast that includes interviews with your students about the way the themes in 
the children’s book is reflected in the community they both share. For your 
students, my student journalists could act as sources to fit within a current social 
studies or writing project that connects more deeply to the work you are doing. 
This would all culminate in a presentation of our students’ final projects. 
 
I intend to have this partnership work within the framework of first semester. 
Attached is a potential timeline and a media release confirmation form for your 
students as my journalists post their work on our media program’s website.  
 
Thank you so much for your time and I hope we can make this work! 
 
Best, 
Shelby Schmidt 
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Partnership Timeline 
Changes will be added depending on elementary school’s project vision  
 
August 12 (work day) - Initial meeting between instructors to determine project 
ideas and finalize timeline 
 
Week of August 26 - Introduce partnership to students  
 
September 6 between 9:50 and 11:30 - First partnership meeting at the 
elementary school! Ice Breakers and read the children’s book together 
 
Week of September 16 - Constitution Day (Sept. 17) and Freedom of Speech 
Celebration at the high school 
 
Week of September 23 – High school students determine questions and angles  
 
Week of September 30 - second meeting at the elementary school - interview 
day!  
 
October 7 - October 25 – High school students edit and create video or podcast 
of their story featuring elementary students  
 
November 1 - Presentation day!  
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Elementary Students Media Release Confirmation 
Using the table below, please confirm the district media release consent 
designated on Infinite Campus for the class roster.  
 
Student Name 
(LAST, FIRST) 
Received permission 
for district media 
Y= Yes, N = No 
Received permission 
for local media  
Y = Yes, N = No 
Teacher 
Initials  
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Project Handout for Digital Journalism Course 
The first semester of digital journalism is about mastery. Mastery of basic skills in 
shooting videos. Mastery of audio mixing in video and radio format. Mastery of 
telling a story worth telling.  
 
To become THE MASTER, you will not only do side projects that involve 
reporting on the school community, but you will also work in small teams in a 
story-telling endeavor with sources you would not always first consider. Third 
graders.  
 
This year, we have a partnership with a local elementary school to work with their 
students and discuss where the beginning knowledge of First Amendment rights 
and ourselves develops.  
 
What exactly does this mean?  
You get to interview and create a video or podcast that features the voices of our 
youngest viewers.  
 
What does this partnership look like? 
Throughout the first semester, we will meet with a class of third graders at least 
three times. We will read literature, discuss freedom of speech and student 
expression, and create stories that matter to each other and our community. You 
will not only help the elementary students learn, but you will also learn from them 
because they are sources we may not always consider but their voices matter just 
as much. 
 
What will I create? 
You will make a video or a podcast with more of a storytelling aspect - think 
NowThis or 50 People 1 Question or a shortened version of NPR’s This American 
Life. You will have some flexibility with this, but you must pitch your outline and 
your storyboards throughout the project.  
 
When is it due? 
Glad you asked. :) You will create specific deadlines for the process of your 
reporting, but you have a few major deadlines that are non negotiable.  
 
YOUR FINAL PRODUCT IS DUE OCTOBER 25 
 
***Attached are the handouts you must complete throughout the project***  
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Name ___________________________________ Date _________________ 
 
Partnership Deadline Proposals 
 
 
External research due______________________________________________ 
 
Outline/Planning sheet due__________________________________________ 
 
Storyboard Board_________________________________________________ 
 
Script due________________________________________________________ 
 
First Draft due____________________________________________________ 
 
Final Product due October 25 
 
I promise to uphold these deadlines to the best of my abilities because I know the 
importance of these stories to my school and my community. If I cannot meet 
these deadlines, I will fill out the excuse contract required for the class and get it 
approved by the adviser and project editor. 
 
________________________________________  _________________ 
Staff member signature     Date 
 
________________________________________  _________________ 
Project editor signature     Date 
 
________________________________________  _________________ 
Adviser signature      Date 
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Name __________________________________ Date _________________ 
 
Partnership Outline and Planning 
 
Project Title: 
______________________________________________________________ 
 
Media (audio or video): 
____________________________________________________ 
 
Student interviews You Plan to Use: 
1.        
2.  
3.  
4.  
 
Initial Interview Questions: 
1.  
2.  
3.  
4.  
5.  
 
External Sources : 
1.  
2.  
3.  
4.  
 
A roll options: 
1.  _______________________________________________________________ 
2. ________________________________________________________________ 
3. ________________________________________________________________ 
 
B-roll or Nat Sound options: 
1.  _______________________________________________________________ 
2. ________________________________________________________________ 
3. ________________________________________________________________ 
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Name ___________________________________ Date ______________ 
Project Storyboard
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Name ___________________________________ Date __________________ 
 Project Script 
Script Audio and video shots used 
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SEMESTER 2 
Project 2: Small group in-depth multimodal projects 
After using the first semester to master the skills in digital journalism projects, the 
digital journalism staff will create monthly beat publications alongside a small 
group in-depth multimodal projects in the form similar to the Wounds of 
Whiteclay coverage done by University of Nebraska-Lincoln students. Each 
project must include either a full radio show or short documentary they can send 
to a local radio or broadcast station with the potential to be aired on that station. 
  
Upfront, the adviser will set up these connections with the local broadcast stations 
to determine what should be required of these projects and the possibility of them 
being aired for local media to determine a way student projects could be featured 
on those platforms. To begin the second semester, digital journalism reporters will 
read examples of investigative journalism – the Wounds of Whiteclay report done 
by University of Nebraska-Lincoln students 
(http://www.woundsofwhiteclay.com/), the Chicago Tribune’s coverage of 
Chicago Public Schools employees endangering and assaulting children which led 
to better background checks (http://graphics.chicagotribune.com/chicago-public-
schools-sexual-abuse/index.html), and the Boston Globe’s in-depth work in the 
assaults happening in the Catholic church (Spotlight movie if the long-term 
substitute needs to be absent). Students will take the next month after returning 
from winter break to determine an issue they believe needs to be covered in the 
community that would impact local area viewers and listeners. They will work in 
small teams to determine the different modes they would like to use to tell their 
story. The adviser will bring guest speakers into the classroom to prepare students 
for ways to approach these different modes of storytelling. Using these resources, 
students will research, conduct interviews, gather footage and edit their projects 
until they have a multi-modal piece as a group they can present to the local media 
stations. 
 
Materials: 
1. Proposal to local media………………………………………………....page 51 
2. Digital Journalism Student Project Proposal handouts…………………page 52 
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Proposal Example  
Dear local area media station,  
 
I am Shelby Schmidt, the journalism adviser at a local high school, and I had the 
pleasure of touring your studio with other advisers at the beginning of the last 
school year. I was so impressed with not only the professionalism and technology 
I saw, but also the way you all welcomed us.  
 
Because of this, I would love if we could form a partnership with my digital 
journalism class. We are a new program, and my students would benefit from 
working with professionals in the field. To create this partnership, I envision my 
students coming for a tour at the beginning of the year and finish the year with an 
investigative journalism project. Students will bring this project to you at the 
beginning of April and, if you find any worth publishing, these projects would 
either be aired on your broadcast or uploaded to your site. 
 
If you are willing to meet with me to discuss this possibility, I will bring more 
materials to you and we can revise the project goals together to fit your 
publication standards. If you can please let me know if you are interested in this 
partnership, I would appreciate it!  
 
Best,  
Shelby Schmidt  
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Investigative Journalism Handout  
 
Name ______________________________ Date____________________ 
  
Journalists are the voice for…wait for it…the voiceless! 
 
And now, it is your turn to give some voices a platform they may not always 
have.  
 
Make that documentary or podcast that becomes the next investigative work 
everyone is watching or hearing. 
 
What are we doing? 
Creating a multi-modal, digital investigative journalism report that highlights an 
issue you believe our community about which our community needs to know 
more.  
 
Let’s look at an example: http://www.woundsofwhiteclay.com/. Think about the 
following questions and answer them in the Canvas assignment 
1. What stood out to you about this report? 
2. What might have inspired this report? 
3. What did it take to get this kind of coverage in the community? 
4. What impact does investigative journalism like this have on the 
community? 
5. How might you achieve this in your community? 
 
 
Determine your team and your issue: 
Team name 
______________________________________________________________ 
 
Team Members: 
_____________________________________ 
_____________________________________ 
_____________________________________ 
_____________________________________ 
 
Community Issue: 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
______________________________ 
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Why is this an issue we need to cover? 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
______________________________ 
What problems may arise during your reporting? 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
______________________________ 
Topic is approved if signed by your adviser! 
_________________________________________
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Project Proposal, pt 1 
Team Name: 
________________________________________________________________ 
Issue 
__________________________________________________________________ 
1. Team Member 
_____________________________________________________________ 
Individual Topic 
______________________________________________________________ 
Reporting mode 
______________________________________________________________ 
Why is this the appropriate mode? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________ 
How does this fit with the rest of the project vision? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________  
2. Team Member 
_____________________________________________________________ 
Individual Topic 
______________________________________________________________ 
Reporting mode 
______________________________________________________________ 
Why is this the appropriate mode? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________ 
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How does this fit with the rest of the project vision? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________ 
3. Team Member 
_____________________________________________________________ 
Individual Topic 
______________________________________________________________ 
Reporting mode 
______________________________________________________________ 
Why is this the appropriate mode? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________ 
How does this fit with the rest of the project vision? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________  
4. Team Member 
_____________________________________________________________ 
Individual Topic 
______________________________________________________________ 
Reporting mode 
______________________________________________________________ 
Why is this the appropriate mode? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________ 
  
56 
How does this fit with the rest of the project vision? 
__________________________________________________________________ 
__________________________________________________________________
__________________________________________________________________  
 
Approved if signed by adviser! 
___________________________________________________  
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Project Proposal, pt 2 
 
Analysis of model reporting in your chosen mode 
To truly master your mode of digital reporting, you have to look at many 
examples beyond what we have created in class and what we have already used as 
models. Your task now is to find the example you would like to follow for your 
own project.  
 
Step 1: Listen to a podcast or watch a documentary matching the style you 
wish to emulate, and answer the following questions (Due in Canvas).  
Include title, source, and mode of the piece before you answer these questions  
1. What is the overall tone of the piece? 
2. How is the piece structured?  
3. What type of A-roll is used? 
4. What types of B-roll and nat sound are used?  
5. How does this embody the professionalism of journalism?  
6. How much is the journalist seen or heard?  
7. How do you envision this style matching the story you want to tell? 
8. How might this example of storytelling fit within your entire group’s vision? 
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Step 2: Determine what is necessary for your part of the projects 
Answer the following questions in Canvas 
1. What type of external research do you need to complete? 
2. What type of interviews do you need to get? 
3. What type of equipment will you need to use? 
4. What type of help will you need from your teammates? 
5. Who will be your sources/who will you interview? 
6. What type of A-roll do you intend to record? 
7. What type of B-roll do you intend to record? 
8. What type of natural sound do you intend to record? 
9. What is the timeframe you think a project like this will take to complete? 
10. What hiccups do you plan to meet during this project?  
 
 
Once all of your preparatory work has been approved by your teammates 
and your adviser, you and your team will determine the deadlines for each 
stage of your project. Your adviser will hold you accountable for these 
deadlines, so be prepared to make these or fill out an excuse contract prior to 
the missed deadline.  
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Yearbook 
Honors Credit Rationale: 
Within surveys, a student shared what inspired them to move forward in the 
newspaper track following her introductory class. She said, “I originally chose 
Newspaper because of the honors credit but I never switched tracks because I 
really liked the environment and writing.” The fact that the yearbook track did not 
fit the honors track this student wanted kept her from potentially doing work that 
she would have not only enjoyed but also thrived doing.  
 
This fact also made me question the inequities in my journalism program and how 
I can ensure every student continues to work within a pluralistic society that also 
allows every facet of my program to represent the student body the way it should. 
In No Citizen Left Behind, Meira Levinson discusses the way schools have begun 
to become more segregated even after historical integrative practices. She says, 
“Even those school districts that have some diversity often contain a number of 
schools that are racially or ethnically homogenous” (14). I noticed that some of 
my advanced publication classes began to match that description. Last year, my 
academic Journalism 1-2 courses nearly represented the school body racial 
demographics, and my Honors Journalism 1-2 course almost represented the 
school demographically but with a majority of Caucasian students. In the 
advanced tracks, my academic yearbook course was skewed to an overwhelming 
majority of students who are African American and my honors Newspaper course 
had an overwhelming majority of students who were Caucasian. In this way, a 
number of my students of color in my advanced courses were receiving less 
academic credit toward their GPA than their Caucasian peer, which is problematic 
not only within my program, but across our educational landscape. To me, this 
meant many of my African American students who were capable of earning an 
honors credit were not doing so in a course that required just as much thoughtful 
work and creative energy as newspaper but in a slightly different way. My 
yearbook students attend similar number of events, interview classmates, and 
create a product that not only goes to the community but is bought by consumers. 
It is high stakes journalism that records the history of the school. When it comes 
to efficacy, it feels as though some of my minority students in my publications 
courses are being told that work they do is not as important than those of the 
honors course. As Levinson says, changes like this are “not just because of 
bleeding-heart concerns for inner-city, poor children of color, or even for equality 
as such. Rather, the civic empowerment gap harms all Americans because it 
weakens the quality and integrity of our democracy” (48). 
 
 
I have students on the yearbook staff who not only make yearbook their priority 
but also do it with integrity and sacrifice their time to cover the school accurately. 
Those students - those that go above what is expected and dedicate the same 
amount of time an honors course would ask - deserve to receive the credit they 
have earned. Beginning next year, students in my building will be able to contract 
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yearbook for an honors credit as is standard among all other area high schools. 
With this small step, I hope to dissipate some of the inequities existing in the 
program.  
 
Materials 
1. Yearbook Requirements…………………………………………………page 61  
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Name ________________________     Date ____________________________ 
 
Page Assignment __________________________________________________ 
Below are the requirements for each page you have been assigned in the 2019-
2020 yearbook. Each category is worth 10 points. You must earn at least 100 
points to receive full credit on your page at an academic level.  
 
____ Attend three events that coincide with your assigned page  
____ Spend at least an hour at each event you attend  
____ Take at least 100 photos at each event you attend 
____ Upload your photos to the correct assigned folder within the yearbook    
         online software  
____ Write a two-sentence caption for each  
____ Include quotations in at least three captions on a single page spread and at  
         least six captions on a double page spread  
 
____ Write a headline that matches the theme of the book and the tone of the page 
____ Spell each name on your page correctly  
____ Sell at least one advertisement for the yearbook or get three refusal forms 
____ Attend late night until 4:30 pm  
You must earn at least 150 points for honors credit.  Additional ways to earn 
points include:  
____ Attend more than the required number of events for your page 
____ Attend events for a staff member who cannot attend their event 
____ Provide feedback and edits for a fellow staff member’s page 
____ Attend late night after 4:30 pm 
____ Organize a fundraiser for the book 
____ Organize the club or team photo day and take names accurately 
____ Assist editor in theme pages 
____ Edit classmates’ photos or complete page modules 
____ Include more than three quotations in a caption on a single page spread or  
         more than six quotations on a double page spread 
____ Assist other staff members who have missed deadlines  
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